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Abstract 

As one of the four language skills, writing has become a major communication channel in this era of 
globalization. Therefore, emphasis needs to be put on its teaching in EFL context. This study explores 
the teaching of writing at secondary school level in Benin and it addresses two research questions: (a) 
What are the difficulties related to the teaching and learning of writing in EFL? (b) How do EFL 
teachers teach writing at secondary school level in Benin? To answer these questions, a questionnaire was 
administered to a sample of 16 EFL teachers in two secondary schools. The findings revealed that 
students’ difficulties in writing are due to poor vocabulary and inability to apply grammar rules, laziness 
and lack of knowledge on how to organize ideas. As for teachers, the difficulties stem from lack of training, 
time, and teaching materials. On the other hand, teachers use the process-oriented and the product-oriented 
approaches to teach writing. In addition, they teach cohesive devices and encourage their learners to read 
extensively.  
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Résumé  
 
Faisant partie des quatre compétences langagières, l’écrit est devenu un moyen de communication de 
premier plan en cette ère de la mondialisation. Il est alors nécessaire de mettre l’accent sur son enseignement 
dans un contexte d’ALE. La présente étude explore l’enseignement de l’écrit dans l’enseignement 
secondaire au Bénin et elle vise à répondre à deux questions de recherche : (a) Quelles sont les difficultés 
liées à l’enseignement et à l’apprentissage de l’écrit ? (b) Comment les professeurs d’anglais enseignent-ils 
l’écrit au secondaire au Bénin ? Dans le but de répondre à ces deux questions, un questionnaire a été 
administré à un échantillon de 16 professeurs d’anglais dans deux établissements d’enseignement 
secondaire. Les résultats montrent que les difficultés des apprenants en matière d’écrit sont dues à la 
pauvreté de leur vocabulaire et l’incapacité d’appliquer les règles grammaticales, la paresse et la 
méconnaissance de comment organiser leurs idées. Quant aux enseignants, leurs difficultés proviennent du 
manque de formation, de temps et de matériel didactique. En outre, les professeurs utilisent les approches 
basées sur le processus et le produit pour enseigner l’écrit. Ils enseignent également les éléments de cohésion 
d’un texte à leurs apprenants et les encouragent à beaucoup lire. 

Mots clés : Écrit ; enseignement ; contexte ALE ; enseignement secondaire 
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1. Introduction  
 
The teaching of writing in an EFL context requires specific strategies that 
teachers need to adopt to achieve good results. This is all the truer since 
learners cannot master the art of writing, especially in an EFL context, 
without being taught how to go about it. RahmtAllah (2020 :120) 
stipulated that “to master and have excellent writing skills for EFL 
students of undergraduate programs is challenging.” There is no doubt 
that the challenge is more complex when it comes to secondary school 
students. In Beninese secondary school classrooms, little time is devoted 
to the teaching of writing for the mere reason that most EFL teachers 
are not cognizant of the writing teaching procedures (Dossoumou, et al, 
2018). This implies that most EFL teachers in Benin shy away from the 
teaching of writing simply because they do not know how to teach that 
productive skill. In addition, lack of creativity and time are some of the 
reasons why most teachers do not teach writing (Ariyanti and Fitriana, 
2017). Furthermore, the difficulty in teaching writing is that there is no 
evidence that better instruction improves students’ writing (Graham et 
al, 2012). It is difficult to establish a direct link between instruction and 
its impact on students’ writing competence, which means that even in 
situations where teachers are very conversant with the teaching of 
writing, students may not perform well in that skill.   

This study comes at the right time as it sheds light on the difficulties 
encountered by both teachers and learners in the process of teaching and 
learning writing. By being aware of the difficulties related to the teaching 
of writing and those experienced by learners, teachers will make the 
necessary adjustment in their instructional practices. A famous creative 
writer likened the brain of a writer to a magician’s hat and stated that 
before you get something out of it you have to put something into it 
(L’Amour, 1990). In the same vein, Graham (2006) stated that knowledge 
about writing plays a pivotal role in writing development and this 
knowledge, for the most, is provided by teachers. This means that 
instruction can have a positive bearing on students’ level in writing. By 
pointing out the difficulties confronting teachers in the teaching of 
writing as well as strategies used by teachers to teach writing, this study 
becomes an important input for EFL teacher education in the area of 
writing. For that reason, it may serve as a game changer in the way writing 
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is taught in Beninese secondary schools EFL classes. Not only shall it be 
useful for teacher trainers but also for EFL teachers in general, especially 
through the recommendations it includes.  

The primary concern of this study is to explore the difficulties related to 
the teaching-learning of writing and the strategies used by the 
participants to teach writing. It seeks to answer the following questions: 
(a) What are the difficulties related to the teaching and learning of writing 
at secondary school level in Benin? (b) What are the strategies used by 
teachers to teach writing? Before presenting the methodology used to 
collect and analyse the data, I first explore the relevant literature on 
writing. 

2. Literature Review 

 
This part reports some of the former research works done in the field of 
teaching writing. It also highlights some theories concerning the teaching 
of writing. 

    2.1 Conceptual Underpinnings of the Teaching of Writing 
In this area of globalization, writing has become a critical and cheap 
channel of communication. As one of the four skills, it is different from 
speaking as it takes more time and leaves traces that can be read over and 
over again (Weigle, 2014). Writing has its own characteristics. Once 
produced, writing becomes permanent, it is dense and has no 
redundancy. It is asynchronous as it is received some time after its 
production. It takes time to produce it and it is meant for people who 
are not physically present and it contains more formal language (Ur, 
2012: 150-151). With all these features, there is no doubt that writing is 
a complex intellectual activity.  

Due to its complexity, teachers need to be well equipped in terms of 
theoretical background and practical knowledge to be able to teach 
writing adequately. First of all, teachers need to understand the purposes 
for which their students have to write in addition to their familiarity with 
findings of research on the writing process and some theoretical 
foundations of the teaching of writing (Weigle, 2014).  To that effect, 
teachers need to be aware of the connections between reading and 
writing that are enshrined in a number of theories. The reader response 
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theory that consists in asking students to elaborate on strategies they have 
used to read a text as well as the problems they faced and how the latter 
were addressed (Weigle, 2014; Hirvela, 2004). The writing to read theory 
which posits that students should write about a topic related to a text 
they are going to read in order to have better understanding of the text. 
On the other hand, advocates of the reading to write theory believe that 
students use the knowledge acquired through reading as input in their 
writing assignments (op. cit). These last two theories emphasize the need 
for the integrated teaching of reading and writing. 

Furthermore, for proper teaching of writing, teachers need to be 
cognizant of how to mainstream grammar teaching in the process and 
how to provide feedback to their learners. Even though the issue of 
mainstreaming grammar in the teaching of writing remains controversial, 
it is helpful to provide some grammar instruction or to attend to 
grammar through error correction or feedback (Gebhard, 2017; Weigle, 
2014). Error correction in the form of feedback using adequate 
guidelines for making comments is also critical as it enables to avoid 
fossilization of repeated student errors (Gebhard, 2017; Weigle, 2014; 
Brown, 2007). However, Ur (2012) cautioned that feedback should focus 
on content and organization rather than on language forms as is often 
the case. 

From another perspective, there are various approaches to the teaching 
of writing including the process-oriented and product-oriented 
approaches. Process-oriented approaches focus on the procedures or 
steps followed to get the final product that is the piece of writing 
(Surkamp, 2018; Harmer, 2015; Nunan, 2015). However, the level of 
details provided depends on individual researchers. Ur (2012) suggested 
that process writing includes “the experience of writing a first draft, 
getting feedback and rewriting” (Ur, 2012: 160). For Harmer (2015: 364), 
the process of writing includes four interrelated stages: planning, 
drafting, editing, and final version. As for Weigle (2014: 227), the writing 
process are seven: pre-writing, writing, response, revising, editing, post-
writing, evaluating. This implies that the pre-writing, writing, and post-
writing process used in some educational systems is an incomplete 
process. In contrast, the product-oriented or genre/text-based 
approaches to writing focus on the final text to be produced (Surkamp, 
2018; Harmer, 2015; Nunan, 2015). 
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After the above theoretical background, I now shift to the teaching of 
writing in practice.  

    2.2   Practical Tips for Teaching the Mechanics of Writing 
The taxonomy of writing teaching tasks is very diversified and varies 
from one context or researcher to the other. However, tasks should not 
be chosen or designed at random. Ur (2012) suggested that teachers need 
to take into account the interests and levels of their learners, make sure 
the tasks are easy to explain and relevant to the learners’ writing needs 
and in adequacy with the teachers’ instructional practices. In addition, 
the teaching of writing should follow a number of principles which also 
guide the selection or design of tasks to be used. Such principles include 
the need to balance the process and product-oriented approaches, to 
connect reading to writing, explain why students should write, provide 
students with the opportunity to write authentic texts very often, explain 
how students’ writings are to be assessed (Nunan, 2015; Brown, 2007). 
Such are the principles that need to underlie tasks that teachers use to 
teach writing. 
As stated earlier, tasks or activities teachers can design or select to teach 
writing are diversified and do not fall under any specific taxonomy. It is 
beyond the scope of this paper to provide a thorough description of all 
the writing tasks and subtasks. However, a few are presented for 
reference. For example, Ur (2012: 188) suggested a list of seven tasks 
subdivided into more specific tasks as shown in Table 1 below.  

Table 1. Writing tasks 

Tasks Subtasks 

Creative writing A story; a personal anecdote; a 
poem 

Instructions Instruction sheet; directions  

Interpersonal communication Letter or email applying for a job; 
a letter of complaint; a reply to a 
letter; a comment on a blog; an 
email to a friend 

Description  Description of a view, place or 
person; description of a process 
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Responses to literature Synopsis of a book, play or fil; 
review evaluating a piece of 
literature the class has read 

Persuasion A recommendation; an 
advertisement; a leaflet 

Information Newspaper report; short paper 

Source: Ur, 2012: 158 

The list provided in Table 1 is quite comprehensive but does not include 
all types of writing activities that can be performed in a class. Brown 
(2007) equally suggested a number of tasks that teachers can use to teach 
writing. Those tasks include imitative or writing down (more appropriate 
for beginners), intensive or controlled (which involves the manipulation 
of grammatical rules), self-writing (journals), display writing (essays, 
research reports), real writing (academic, vocational or personal) (Brown, 
2007: 399-402). On the other hand, Harmer (2015) insisted on three 
types of writing tasks.  The first type is genre and it “represents the norms 
of different kinds of writing” (Harmer, 2015: 365) such as letters, poetry, 
advertisement, newspaper articles to mention but a few. The second one 
is creative writing and the third one is collaborative writing which 
provides students with the opportunity to work together on a writing 
project. A close analysis enables to find out that the activities suggested 
by Harmer are not so much different from the ones suggested by Ur 
(2012). At the end of the day, writing classes involve writing letters, 
emails, essays, descriptions but all these can be called different names or 
classified in different categories by different stakeholders.   

3. Methods and Procedures  

This study is an exploration of strategies used by EFL teachers in Benin 
to teach writing to their advanced level students. Qualitative as well as 
quantitative research methods have been used owing to the exploratory 
and complex nature of the study. For such a study, it is important to find 
investigation strategies that address such complexity and mixed methods 
research offers an “alternative methodology that … researchers can use 
to address complex issues in a way that is more comprehensive than 
could be achieved either by either purely quantitative or qualitative 
research” (Halcomb and Hickman, 2015: 2). 



204 
 

Furthermore, the study was conducted in two secondary schools located 
in Cotonou and Abomey-Calavi in Benin, a public one and a faith-based. 
A population of 27 EFL teachers was covered by the study and a sample 
of 16 teachers was selected out of that population for participation in the 
study. A questionnaire including 9 items was administered to the 
participants to collect information on the techniques they use to teach 
writing.  
 
4. Findings of the Study 

    4.1 Presentation of the Findings 
Questionnaire has been addressed to some EFL teachers to evaluate 
Benin secondary school EFL students’ performance in writing and the 
strategies used by those teachers in the teaching of writing. This allows 
to collect both quantitative and qualitative data. 

      4.1.1 Quantitative Data Analysis 
The tables below present the analysis of quantitative data collected 
through the questionnaires.   

Table 2: Assessment of Students’ Level 

Questionnaire 
items 

Answers Frequency Percentages 
(%) 

 

Assessment of 
students’ level 

Poor 5 31.25% 

Average 10 62.5% 

Good 1 6.25% 

Excellent 0 0% 

Total   16 100% 

 

62.5% of the teachers contended that their students have average levels 
in writing, and 31.25% found their students’ level poor.  Only one 
respondent stated that the students’ level is good in writing. No teacher 
posited that students are excellent at writing.  
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Table 3: Causes of Students’ Difficulties in Writing 

Questionnaire 
items 

Answers Frequency Percentages 
(%) 

 

 

 

Causes of 
students’ 
difficulties in 
writing. 

Poor 
vocabulary and 
inability to 
apply 
grammatical 
rules learnt in 
class 

 

11 

 

37.93% 

Laziness and 
reluctance to 
write 

6 20.69% 

Teachers do 
not often teach 
writing to 
them 

3 10.35% 

They do not 
know how to 
organize ideas 
in a logical way 

9 31.03% 

Total   29 100% 

 

Most of the teachers (37.93%) reported that EFL students have poor 
English vocabulary and are unable to apply grammatical rules learnt in 
class. In addition, for many teachers (31.03%), students do not know 
how to organize ideas in a logical way. Less than the half of the teachers 
(20.69%) declared that the students are lazy and reluctant about writing. 
Only 10.34% of the teachers acknowledged that they do not often teach 
writing to students. 
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Table 4: Difficulties Faced by Teachers in Teaching Writing 

Questionnaire 
items 

Answers Frequency Percentages 
(%) 

 

 

 

Difficulties that 
teachers have 
teaching writing 
in the 
classroom. 

Large number 
of students in 
classrooms 

4 13.79% 

Lack of 
adequate 
teaching 
materials 

6 20.69% 

Lack of time to 
teach it 
adequately 

11 37.93% 

Unconducive 
teaching 
environment 

3 10.34% 

Lack of training 
in teaching 
writing 

5 17.24% 

Total   29 100% 

 

Lack of time to teach writing adequately is the main difficulty 
confronting 37.93% of the respondents in teaching writing. Besides, 
20.69% of the teachers confirmed that they do not have adequate 
writing’s teaching materials. Moreover, lack of training in teaching 
writing has been mentioned by 17.24% of the teachers. Only 13.79% of 
the teachers claimed that the large number of students in classes is a 
stumbling block to the teaching of writing. Finally, 10.34% of the 
respondents stated that the environment in which they work is not 
conducive to the teaching of writing. 
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Table 5: Approaches often Used by Teachers in Teaching Writing 

Questionnaire 
items 

Answers Frequency Percentages 
(%) 

Approaches 
often used by 
teachers in 
teaching writing. 

process-
based 
approach 

11 68.75% 

genre or text-
based 
approach 

5 31.25% 

Total   16 100% 

 

Most of the teachers prefer the process-based approach to the genre or 
text-based approach. In fact, more than half (68.75%) of the participating 
teachers use the process-based approach to teach writing while 31.25% 
use the genre or text-based approach. 

Table 6: Teaching of Cohesive Devices 

Questionnaire 
items 

Answers Frequency Percentages 
(%) 

Teaching of 
cohesive devices. 

Yes 8 53.33% 

No 7 46.67% 

Total   15 100% 

 

Half of the teachers (53.33%) often teach cohesive devices to their 
students whereas 46.66% of them do not. One of the teachers abstained 
from answering the question about the teaching of cohesive devices to 
students. 
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Table 7: Encouraging Students to Read Extensively 

Questionnaire 
items 

Answers Frequency Percentages 
(%) 

Encouraging 
students to read 
extensively. 

Yes 12 75% 

No 4 25% 

Total   16 100% 

 

A significant number of teachers (75%) encourage their students to 
read extensively and this is likely to have a positive impact on their 
writing performance. 

      4.1.2 Qualitative Data Analysis 
In addition to the quantitative data presented in the tables above, some 
qualitative data were collected through the administration of the 
questionnaires. The respondents raised other reasons, apart from the 
ones stated earlier in the tables, that explain students’ difficulties in 
writing.  First, it has been claimed that students lack motivation and 
willingness to practice writing. Secondly, they write their essays in French 
and try to translate them into English and it makes the writing task 
difficult for them. According to one of the respondents, “They tended 
to translate French sentences in English and this way does not help them 
build natural and good English sentences.” The attempt to translate 
creates more problems than writing directly in English because 
translation is a very difficult exercise students are not familiar with. The 
difficulties in the process of teaching writing are not just related to 
students. Teachers also face difficulties in teaching writing.  

Though the questionnaires, one of the respondents mentioned that the 
time allocated for the teaching of writing is insufficient especially in 
senior secondary school. For another respondent, students are unable to 
make correct sentences and this slows down the process of teaching 
writing.  
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The teaching and learning of writing call for specific approaches, 
processes and strategies. The questionnaire addressed to teachers tries to 
find out the approaches that they often use to teach writing. They had to 
choose between the process-based approach and the genre or text-based 
approach. As shown by the quantitative data above, the process-based 
approach is teachers most preferred approach. According to some of the 
respondents, the process-based approach to teaching writing consists in 
taking students through a number of steps. One of them suggested a 
three-step process including pre-writing which consists in introducing 
the writing through questions, while-writing during which a writing 
sample is presented to the students and post-writing which consists in 
asking students to produce their own piece of writing. Another 
respondent believes that the use of this approach boils down to showing 
the different parts of writing while a third one argues that the process-
based approach to writing is answering questions asked by the teacher to 
build a paragraph. 

Concerning the genre or text-based approach, the respondents who 
claimed to use it believe that the approach consists basically in teaching 
sentence or paragraph structure to the learners before asking them to 
produce their own writing. For one of those respondents, the genre or 
text-based approach consists in “allowing learners to first master the 
notion of the structure of a sentence, permitting them to reorder words 
to make coherent sentences and then build a coherent paragraph.” The 
process here is to give learners the opportunity to reorder words to make 
meaningful sentences and move on to write paragraphs. Another 
respondent explained that “through texts I show learners the logical 
organization of paragraphs, the internal structure of the paragraphs and 
the way sentences are structured.”  Other respondents have a different 
view of the text-based approach. One of these respondents stated that 
“after the students learn the new words through a text and use them in 
some other activities and then I give them complex problem-solving 
situations to check their capacity to reinvest in their communicative 
events and I correct errors if need be.” This respondent focuses on how 
students can use new words they have just learnt to produce a piece of 
writing.   
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There are various processes followed in the teaching of writing. Most of 
the respondents mentioned the pre, while and post-writing process as 
the one they use when they teach writing. However, only one of them 
provided an explanation of each of the process in the following terms: 
“Pre-writing (question), while writing (identifying the different parts of a 
sample of the text), post writing (production).” The only problem about 
this explanation is that during the while-writing stage, the students do 
not write but rather learn about the different parts of the type of text 
they are supposed to produce and write during the post-writing stage. 
Other respondents mentioned processes such as presentation, practice, 
and production; pre-writing, drafting, editing, revising; and answering 
questions. One respondent stated that the process used depends on the 
type of text the teacher wants the learners to write.  

The pre-writing stage, one of the stages in the teaching of writing 
processes, has been specially tackled in the questionnaire. The 
respondents revealed many activities undertaken at that stage. Those 
activities include: reading and studying texts or a piece of writing, words 
reordering and sentences building, completing/writing a paragraph, 
asking questions about a specific topic, brainstorming, drawing, free-
writing, listing, outlining, short stories telling, games playing (spelling and 
guessing meaning), description of pictures and speaking /discussion 
activity. According to a respondent, questions “related to the different 
aspects of the writing” are asked to students. For another respondent, 
asking questions to students “will help learners to get down to the while-
writing stage.” During a “writing a paragraph” activity, students are 
shown the different steps to write a paragraph for it to be coherent. At 
the pre-writing stage, students make sentences “themselves regardless of 
any grammatical rules or pinpoint the jumbled words into orders”. 
Another respondent declared that “I give the topic and let them begin 
and put them correct”. 

The questionnaire filled up revealed that the respondents have various 
ways to develop students’ writing habit. One of them uncovered that 
he/she uses “strategies that could foster” students “interest in writing 
activities”. Another one stated that he/she plans “good and interesting 
writing exercises” and involve students “in the writing stages”. Some of 
the respondents replied that they encourage and motivate students to 
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read and write regardless of their level in English because reading helps 
students “better their vocabulary”. Students are encouraged “to make 
sentences no matter their structure (respect of syntax or semantic) or 
not”. Some respondents also give students homework (exercises) on 
various topics, encourage them to learn their grammar lessons (irregular 
verbs, sentence and paragraph writing) and guide them in correcting their 
mistakes. Others sensitize their learners on the importance of writing in 
real life and its weight on the national examinations and tests.  

The issue of cohesive devices was also part of the questionnaire 
administered to the respondents. Many of them stated that they teach 
cohesive devices to their students. According to some of those 
respondents, the cohesive devices often taught are: the guidelines for 
writing, completing paragraph, gap filling, putting sentences into the 
correct order, picture description, pair work, group work and collective 
work. Two of the respondents highlighted other cohesive devices 
namely:  linking words, conjunctions, coherence, repetition and ideas 
order in texts i.e., “going from specificities to generalities and vice versa”. 
Even though they reported to teach cohesive devices to their learners, 
three of the respondents did not provide any information on the type of 
devices they teach. 

The last question asked to teachers during this investigation was about 
reading. In fact, as mentioned in the quantitative data above, some 
teachers encourage their students to read and some do not. Most of the 
respondents who encourage students to read extensively give them texts 
to be read and study through specific activities. Students are asked to 
summarize short passages, cram some words, do research, work on their 
pronunciation, translate passages from English to French, find out the 
different characters in a given text and learn how ideas are organized in 
texts. Students are also sent to seek and read books especially short 
stories.  As stated by one of the respondents, “I help them/encourage 
them to read short stories which I even help them to buy.” Rewarding 
students and grading the reading assignments are other strategies used by 
teachers to encourage their students to read. One of the respondents 
mentioned, “I just follow the imposed programme” to encourage 
students read extensively. 
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    4.2.  Discussion of the Findings 
This research work has enabled to uncover the difficulties related to the 
teaching and learning of EFL writing at secondary school level in Benin. 
Concerning the difficulties, teachers view them at two levels. The first 
level concerns the students. In fact, the respondents, acting as informants 
here stated that their students are confronted with a number of 
difficulties related to writing. The first one is poor vocabulary and 
inability to apply grammatical rules. This difficulty is certainly due to the 
fact that grammatical rules are often taught in isolation or out of context. 
Teachers often teach rules without telling the learners what the rules can 
be used for. The PPP (presentation, practice, production) approach to 
grammar teaching is not often fully implemented. The rules are often 
presented, students practice by manipulating sentences but the 
production stage where students are going to use the rules in context is 
often neglected. 

Furthermore, the respondents mentioned that the learners do not know 
how to organize ideas. In fact, the organization of ideas depends on the 
mastery of cohesion and coherence also discussed in this research work. 
Many respondents claimed that they teach cohesive devices to their 
learners but when asked to write down some of the cohesive devices they 
teach, the answers they provided did not reflect what cohesive devices 
are. There was no mention of reference, substitution, ellipsis, to mention 
but a few (Halliday and Hassan, 1976). This means that the respondents 
are not familiar with the ingredients that students are supposed to know 
to be able to organize ideas coherently in their writings. Another 
important factor that accounts for learners’ difficulties in writing, 
according to the respondents, is the fact that teachers do not often teach 
it. That is certainly the reason why students feel obliged to write in 
French and translate into English, as stated by the same respondents. 
Two major reasons underlie the fact that teachers do not often teach 
writing: lack of time and lack of teaching materials. This confirms the 
ideas put forth by Ariyanti and Fitriana (2017) who stated that lack of 
creativity and time account for teachers not teaching writing to their EFL 
learners.  

The above difficulties challenges, although diversified, have only one 
cause, which is lack of teacher training. This is largely acknowledged by 
the respondents during the investigation. In fact, the teaching of writing 
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has gained more importance with the growth of new forms of 
communication and for that reason, teachers “need to pay more 
attention to helping students learn how to write well than previous 
generations of teachers did” (Ur, 2012: 150). To be able to do this, 
teachers need to be trained not just in the art of teaching writing, but also 
in the very art of writing themselves.  

Concerning the strategies used by the respondents to teach writing, most 
of the respondents (68.78%) indicated that they use the process-oriented 
approach as opposed to 31.25% who reported using the product-
oriented approach. While neither of the approaches is superior to the 
other and there is a need to balance the use of both approaches (Brown, 
2007), it is important to underscore that all the respondents are not 
familiar with these approaches. For example, one respondent believes 
that the process-oriented approach consists in answering questions asked 
by a teacher to build a paragraph.         

Another respondent believes that the use of this approach boils down to 
showing the different parts of writing while a third one argues that the 
process-based approach to writing is answering questions asked by the 
teacher to build a paragraph. Another respondent thinks that the 
genre/text-based approach consists in showing learners “the logical 
organization of paragraphs, the internal structure of the paragraphs, and 
the way sentences are structured”. These are not adequate 
representations of the two processes. In fact, the process-based approach 
focuses on how writers create good text and the product-based approach 
is centered on what makes a good text, that is the output of the writing 
process (Surkamp, 2018; Brown, 2007). With this knowledge gap on the 
part of the teachers, it is not obvious that writing is taught as it should 
be.  

Besides, most (75%) of the respondents stated that they encourage their 
learners to read extensively as part of their writing teaching strategies. 
This is likely to help students improve their writing skill. However, 
reading extensively is not enough to be a good writer. For this strategy 
to be effective, appropriate connections need to be established between 
reading and writing and the appropriate theories brought to bear as 
suggested by Weigle (2014).     
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5. Suggestions 

In view of the findings, there is need to train teachers extensively in the 
teaching of writing for them to be able to teach their learners in the most 
adequate ways. The training should put emphasis on the process-oriented 
and product-oriented approaches to teaching writing and how to 
combine both. Teachers’ knowledge on cohesive devices should also be 
brushed up. Finally, integrated teaching of reading and writing should be 
the cornerstone of the training as this will facilitate the acquisition of the 
writing which is a productive skill.  

6. Conclusion  

This investigation aimed at finding out the difficulties related to the 
teaching and learning of writing in an EFL context and how writing is 
taught by EFL teachers at secondary school level in Benin. The 
questionnaire administered to a sample of 16 EFL teachers enabled to 
collect both quantitative and qualitative data. The analysis revealed that 
students’ difficulties are due to poor vocabulary and inability to apply 
grammatical rules, laziness and not knowing how to organize their ideas 
and to the fact that teachers do not teach writing. As for teachers, lack 
of time, training, and teaching materials are the root causes of their 
difficulties. In terms of strategies used to teach writing, the respondents 
use the process-oriented and product-oriented approaches to teach 
writing even though their knowledge of the two approaches is not 
accurate. The respondents also reported teaching cohesive devices to 
their learners and encouraging them to read extensively.  
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